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ABSTRACT / 

^«*^Int ended for use with nine individualized learning 
: m<>dttles (CE 017 i»41-4U9) , this instructor's handbook is designed to 
Bassist vocational educators in conduct itg inservice programs relative 
|ltC;;perf ormancerba^^ vocaticnal educaticn utili2ing 
liVoc^tional-Techn^ Consortium of States (V-TECS) 

^Italcfgs. .Included in this handbock axe the following: nctes on 
lpM(3u<±^^^^ the program; a suggested program seguence for the nine 
Ipbdules with approsimate completion times (cne^to three hcurs each); 
iMnfd^ of each module (behavioral cbjecltivejlr content ^ and 



Mvt^ii^ a gldssary of terms ttse;d in \all nine; and copies 

li>f 5^^^ instruments (with answer keysi) 



cK^ckoat act^^ for each, modulp. Titles if 



Vocational Education in Soufth C 



to 'he used as the 
the nine modules are (1). 




arolina; (2) 
ef erencec Heasures 
and Seguencing 



^tijiioriiaxce-* Based Vocational Education in 
it ll^iatana ing Performance Objectives^ Crit4rion-R 
iflltl^Berformance Guides; (3) Selecting » Clustering 

^'^'"^-^nce Objiactives and Supplemental Cbijecl^iVes;^ Develoi^ing 
Sysiem;. (5) Individualizing Eerf oi^/mance-Based V^cationai 
(6) Evaluating Students on Perfcrmanoe-Eafied Vocational 
on Programs; *(7) Designing Modules fbr Self --Pacing; (8) 
Self. -Paced Instruction ; and (9) Osing V-TECS Catelcgs in 
IGbitemporary Programs^, to Make Them PerfomaDbe-Eased.. (JH) 
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INTRODUCTION 



This handbook is desigricd to assist 
vocational educator?; in conducting irisenice 
programs relative lo performi|iu*e based 
vocational education utilizing V-TECS 
catalogs. Tills handbook and 9 individualized 
instructional modules were developed as a 
part of the project. Developing a Statewide 
Implementation Capability for the Effective 
Utifeation of Catalogs of Performanice 
Objectives and Criterion-Referenced Measures 
Compiled by the Vocational-Technical 
Education Consortium of States. 



As a result of the project, the stale will have a 
nucleus of h'achers prepared to utilize the 
peL-instruetional inservice education programs 
with other teachers in their school districts. 
The project srhould also provide a 
recommended, unified teacUer-education 
approach to teacher educators and all teachers 
utilizi?ig the V-TECS catalogs in the statu. 
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CONDUCTING ON-GOING INSERVICE EDUCATION PROGRAMS 
FOR EFFECTIVE UTILIZATION OF V-TECS CATALOGS 



This handbook arid thv accompanying 
ni^odiiles were developed for use in traifiing 
adminUtratur.:, teachers, and prospective 
teachere in the effective utiiization of V -TE(<S' 
catalogs of performance objectives, 
•criterion-referenced measures and 
pirformaiice guides. Inservice ednyfation 
pru«;ram5 ate to be conducted 4jri?naHly by 
voeatior/ial teachers who participated . in the 
riiaster-teac-hcr workshop, "Implementing 
.I'erformance-Based Vocational Education 



LUilizing V-TECS Catalog," Juno 5 - 9, 1978 
at Clemson University. In addition |o the 
initial inservice program thoughout the stale, 
master teachers will provide an on-gomg 

■ program of ins^-rvice education ui the schools. 
as new instructors arrive and as review is 
needed for V-TECS catalogs.- 

|. . ■ ■ , - ■ 

Modules developed for use in this inservice 
education program are as follows. 



Module Number 
1 



2.. 



4 

5 



ERIC 




.7 
8 
9 



Title ' 

Performance Based Vocational Education nn 
South Carolina 

Understanding P erf ormance Objectives^' 
' Criterion-Referenced Measures and 
Performance Guides 

Selecting, Clustering and Sequencing 
Perfbimance Objectives and 
Sup^ementai Objectives 

Developing a Delivery System v 

Individualizing Performance-Based Vocational 
Education * • ' 

Evaluating Students on Performance-Based 
Vocational Education Programs 

Designing Modules for Self -Pacing 

Managing Self-Paced Instruction 

Using V-TECS Catalogs in Contemporary 
Programs t p M a k e Them 
Performance-Based;^. 



These modules may be used with individuals or 
with groups. It is reiummrrided- that the 
group br left sjnnll enough so that it is 
inaiidgeable. The maximnin number ol 
partieipants in a workshop probaljly should 
be no more than fifteen. 

The nine modules are eontent complete. 
Thus, as a managing instructor your major 
responsibility will be to administer and de 
the test wHch is the check-out activity for 
each module. Students will recorii answers on 
a separate answer sheet. Be sure you have the 
participant sign his/her name/ date the answer 
sheet, and turn it in wi^;tJi§ test sheet to 
.you. You will grade the test. The answer keys 
are located in this handbook. If the 
participant does not complete- a test with 100 
percent accuracy, you should advise liim/her 
to study the material relating to the. test item, 
or items missed. In some cases, you may wish" 
to prescribe alternative . learning activities. 
When the participant is ready to take the test 
again, you will issue him/her another answer 
sheet and test form. Again, be sure that the . 
participant's name and the date is filled in 
when the forms are returned to -you. 

The answer sheets are the only materials 
which are consumable. The modules 
themselves and test forms are^ designed for 
reuse. 



Self-^Tests- are a ^art of each module. The 
participant is directed to respond to 
selfrchecks by recording answers on a separate 
s^heet /of / paper. In conducting inservice 
training,|jyou may wi.^h to remind participants 
to avoid writing on the modules. "After the 
participant has successfully \:pniplcted each 
module. &sk that he or she go' through the 
module ancfe' remove any marks or notes 
he/she may have made inadvertently. 

Eririchmcnt activities can bcf/sed during the 
jhservice. For example, a visit to a vocatioff&l 
program which is i in p leme^iting 
performance-based vocational education may 
be helpful. A I6mm film ' series on 



•Instrurtiunal Technolug) : The State ol the 
Art" ba s b<'en lound very helpful in 
iriufi)rring eoncept- and setting the >la^(' for 
discussion groups. The films us<^'d in the 
master-teacher workshop at Ckun -on 
L'niversity, June ^ - 9, 1978. included the 
following topics: 

TF6 700, ' ' I n s t r u c- ti onal .*^y^tems 
Development: The Process" (27 min). ' 

TF6701, ''Criterion Objectives: The Key to 
Success'' (16 min). . , 

TF6702. ^ Criterion-Refe'renced Te^ting^' (19 
min). ' _^ 

TF6703, individualized Instruction " (19 
min) 

TF67G4, "The Changing Role of the 
Instructor'' (11 min). 

These films are available for free loan from 
audiovisual libraries located at most Air Force 
bases. Organizations not within convenient 
distance of an Air Force base for local 
over-the-counter film service should contact 
USAF Central Audiovisual. Library, 
Audiovisual Service, Norton AFB, CA 92401 
for ordering instructions and request forms. 

The suggested program sequence for the. 
mini workshop is similar to that used in the 
master-jteacher workshop. See the next page 
for the program sequence. 



.'•.• ,■> 1^ .^^ progr!Amseoi)e.vce 

Implementing Performance-Based Vocation/l, Education UtUizing V-TECS Catalogs of Performance 
Objectives, Criterion-Referenced/Measures a^hd PertV -mance Guidep 

Module Number / / .TitLe_ Su^estedjequej^ 

1 ' Pei^ormance-Bksed Vocational Education in 1 



South CaJrolina 

/ ^ 1' 

Vnderstanijin 



U/nderstanding Performance Objectives, 
/ q r i terio n • R ef erenced Mfeasures and 



Perfor/njance Guides 

3 /Selecting, 'CTustering and Sequencing 3 
' ' ' / Performance Objectives and 

A Su[>^lemerital Objectives 

4 I De^lojiiing a Delivery System ^ 

5 / Individualizing Performance-Based Vocational 5 
' / Education . ' 

5 / Eval/iating Students on Performance-Based ^ 6 

/ Vocational Education Programs / 

7 / Desipiing/Modules for Self-Pacing 

3 / liianaging Self-Paced Instruction ^ 

9 



g ; / /Using /v-TECS Catalogs in Contemporary 

y / } Programs to Make Them 

ferformance-Based 



S- ; A i/ 44, J' ' L tl.P Qiiffffested seauence atove is to follow module one and/two with 
m>U -An alternative ay/proach to the suggesiea ^4«ence aiiu sufigested sequence 

lladul^ i&e, usmg V-ta /atalpgs in Contemporary Program. In thifi case, me suggesieu h 

te^d reW moduli, 2, ^ 



ill-'/ 



/Vfc you firvflop planb for fOfMlu<:tifi|» 

mini*MorkAliup» for voialional frduratiim 

teachm and othfr ppfMninrl in your distrirt, 

you* may find i\\v following appnixiinaff 

time« for UHc of !hr modtileh helpful. 

♦ 

Based on figures kepi by parlie.ipanl.s of the 
master teacher workshop, Ihe longrM limr 
required for completion of the modules na^ 



Hinrtern hour*. Thr a\erdge tinn* required h\ 
parlit ipani- v»a> fifteen hour^. The -fiorlr^l 
pi-riiid of lime approvimateU *ix h«)nrv. 
Vou will ri-eall that uorkHhop p8rtieipanl> 
parli^*ipated in field Irip^, viewed fi^e 16mm 
film*^. and parlieipatrd in large and -mall 
di?iniJ*,siofi group:^ ar uell comph tin^ the 
nine module}). 



APPROXIMATE T^MES FbR USE OF 
INDIVIDUAJJZEI^ INSTRUCTIONAL MODULES 



/ 

/ . 



IVfodule 



1 

2 
3 
4 
5 
6 

' 7 
8 
9 



Appro?dmate Time 



V/z hours 
2 hours 
2 hours 

1 hour 

2 hours 

3 hours 
3 hours 
2 hours 

25i hours 



' : ' These approximate times for use of the ihdtVidudi 

^l^dU in plarining an agenda for inservice workshops. Kejep in mind that mafibrials are 
mif-p£t^^^^ Will vary for individual particijpantsi 



■'Hfrtfr i«K f^f-MTi^ and other tnloirraation you 
Mli hc hietim$ for the« inser ke program* 
#11 hp wiS»Mt liuou0i the Program Sectk>m 
lku?iciikm Coot Office of Vdc»tion*l 

Rdudttionr State Dg^artment of Education, 
<3olMinbia, S,C 29202- The Curriculum 
Cbcirdiiiator vi tf$p<mmi»\t for co(vdinatifig 
^■'^Mt^ritMte wide iiwervici education prooanu 
jfo^ the effective utilieatioD 'f VTECS 
cirtalogK. 



MOn^LK BY MODI LK REVIEW 



Module 1 — Perforroafice-B«»ed 'Vocational 
Edueatkin in South Carolina 

Module One id^entifiea the major concepts 
involved in p€^formal1a^bai3ed education as 
well as the basic changes needed for 
if/iplementtng an educational program which 
Is more nearly performance-based. 

The imtruetional ronlenl <'Over.<5; 

1., Terminolog)* 

2i Accountability as 'a tool for 
improvement 

3. Implementing performance-based 
vocational education 

4. Tiie ideal fuUy individualized^ «^^iC«paced 
approach ' 

5* — A systematic approach to iniplementing, 
performance-baned vocational education 

6. A case study 

7. PBVEratmg chart, . 

The participants are asked to give: 

two rea«%ons for ^n interest in 
performance^based education. 

the tfiree major approaches to 
implementi^ng pcrformante-based 
vocational education. V 

the' tluee major concepts involved in 
performance-based vocational educationr 

two sdiedyling techniques faciUtated by 
' performance-based vocational education^ 

The participants are also asked to match the 
8t<?ps III the plan for implementing 
' performance-based vocational education with 
a description of each gftep and to classify a list 
of characteristics as*to non-performance-bascd 
vocational education |^d performance-based 
vocational education. 



The glot^sary M?lf check, and model critique ofi 
tlic case study aid in reinforcing baidc 
termifiology and concepts . presented. The 

[personal self .checks ''Do You Really Have A 
Vrformance BaMrd Program?" designed to 
help tlie participant focus at|.ention not only 
on the ciiaracteristics of hm/her own pro^m 
but also, ou the components of performance 
based vocational education* ' 

The check*out activity consbts of multiple 
choice, matching^ and classifying ciuestions 
wltich pertain to the objecti%>^ stated at tiie 
beginning of the module. As managing 
instructor, you will distribute, and co'/recttiie 
test. When the participant aclaeves 100% 
accuri^cv on tlie teat, direct him/her to 
proceedf to the next module. Until tlie 
participant achieves tius performiance level 
you will flirect lum/her to recycle tlirough tiic 
instructioniU content appropriate to. the 
<{uestions missed on the test. 



Module 2 Understanding Performance 
Objectivea, Critcrfon^Refcrenced Measures, 
and Performance Guides 

Module Two describe briefly how V-TECS 
catalog are develo|>ed and how* performance 
objectives, criterion-referenced measure;^ and 
performance guiiles are used. 

The irtstnictional content covers: 



1. Terminolo^v 



3. 
4. 



V«T£CS icmldgs as a source of 
performance objectives, criterion 
referenced; measures and performance 
guides 

Perforinance objectives ; 
Perfbmaijice guides . ! * 
Criterion-referenced measures 



li 



I: \ 



ERIC 



The participant arr aitkwl to id^nttf > ; , 

♦ tJic major purpoi« of V-TKCS 

five elements of a V.f ECS catalog 

a performance objiJCtivi* md «*ach «f tbii 
three component? compru^ing t\w 
- ojb)€rctive ' 

usrsof pfrformancc objciUvi^ 

a rritcrion w fiirenceil nie^isurr 

uses of the criterion'refd^renced mea^im^ 

a pnrformance guide 

the proficiencies and atiitudca necessary 
for compielmg o performance objective. 

f 

^Thc aeif-chcelusAvhich foUow lheglo«eary and 

ft/se^ixit^ y are designed to reinforce 
€Oii<^ts^^^ module. In addition 

die aetf-cl^ka give the partidpant immediate 

, feedback how ^eU he or she is performing 

l^dMOfwdk topic as Jt te presented^ 

Tlie fthcd^ut activity^ corisists of multiple 
ch<Hee ipiestidns pertaining * to eacji of the 
mddiile objectives stated on page one of the 
kcMhilte. As mani^mg instructor, . you arc 
le^iomiUe for distributing and correcting the 
tiXSsI^ participant proceeds to* tfie next 
^Mhde when she/he kthievn accuracy 
*!oft&(i^teirt which you-ate correct tinlil Uic 
-^^^^imt achieves" Tfihis performance level 
^w^^ ^ect her/him to recycle throu^ the 
&|ii^fnfdtional content applicable to the 
(f^^oif or questions missed on the te^t. 
I^f ' . ^ ^ 

^^dki^' '^ % S^l««ting^ Gustering and 
^^^ing P^orroance and Supplemental 




fliee. Four,, and Five provide 



^ Jot . deskning and dcvelopii^ 
w i!i«Mg the ^TECS catalogs as thjb 
^iiKce tor expressi^ df objectives^ 
Three specif really provides 
;<^om for selecting, clustering or 
Ijn^ sequencing performance and 
feioldntal objectives* 



TluNmBtructifrual contmt covm< 
K Ttrfininology 
2. SHecting p**fi«irin4iiie*/3nd -upphMn**nl^l 

'3; *• Chififcrtng perfor manege and 
^uppl^ menldl objc^Jhe^^ 

4. Sequencing per f or mance and 
supplemental objectives. 

The participant?^ are ajiJked to^ve: 

reasons for deteting performance 
objective* frorr a V-TBCS catalog. 

■ • • / ■ . • "I^^- 

the characteristics of performance 
objective* provided In V-TECS catdo^ 

criteria foji clustering or grovppiug 
pcrformatfce objectives into ounits of 
instruction. *• t . 

guidelin«»^.^^^^^ sequencing ptjrforinancef 
objipctives or tasks within a unit . or 
. duster. : * ; J I 

The sfilf-checkfl following the glossary and th^ 
lhn»e tbpics covci'ed iff tlua module imord thp 
mrtidpant imirtediatc' feedback^ rqpvdii^ 
hitler perfomani^^^ Hnds 
is not 1^ on t!^ 

V self-^hcdcii Wsbic ma^^^^^^^ 

thOTOUjgMjrlM^^ 

of the module. . , 

Again^ the chcc 

inuierii^^chbU^^^^ ttttrtAin to 

the <*jc6t3«^ of the ; 

Wiodule^^-^^ ygy/^ 
r<(^Ebiisiblef^ 

lest Wliftei tl|c^ p^dj|iair jiijihieyei^i 100% 
■ accui5acj^ 
with Vtiie suJis^^b^ 

SSi ai&sppnsibte^ <li«cfinp%/l^^ 
^^^^ ftie inMcfioiiBt cofnltent/ 



applidifcle to ffi^^ the test. 




m^fini^^^ ^uipm6nt;^faeiUtie8 

^ these 



^1me^tn£ntct^onal content covers: 

1. " Termtnolo^ t. 

L 2. Sel^ting a method of instruction for 
per^rmance^based vocational education 

3* Selecting a hianagemcnt plan format 

4* ' jSdeoting mi*dia, facilities and eciuipment 



^ >|yn«r participants are asked to identify: / 

, . ;'cmeria for selecting' a metliod of 
'h^^ (group or self-priced) for a 



^parui;ipam " acnievcs' . pei;tprinance ; levwi fi s 
you are responsible for direcS|igflier/liirn to^?: 1; 
recycle through the in$frueftonal conlenl V 
applicable t(>H^ missed 6ri the test. ^ vv 



iil o d u I e 5 — I n d i v i d u a I i z i n g 
Performance-Based Vocational Education 

- . . > - , 

Module Five addresses forms of individualized 
instruction and how each form might benefit 
current vocational programs. 

The instructional content covers: 

1. Terminology 

Individualized instruction 

iForms of individualized instruction 



■Ft 



{given task 



/.' essential elemc^nta pfx^ modufe to be 
Yl^^i^^iw k^ltpaced iiid»tioi^. 

S*i/%h<? \TOajw differences iii- Media, 
SAr*^!c«apnieiit and facilities requirements 
^^'itpi^"^^^ Vocational 
#J fci^^ programs inxi 

i^^^i^#^Vf4mancf^ Vocatio*nal 

j^tf #7thfe Im'ajor differences m ' media, 
V T f^jffiiteirf and / facilities requirement^ 
f iM rfstructian via tlie grbup method and 
. ^ps^ le^uired by thcf self-paced method. 

^i^^lllry the self-check on 

/mode of instruction ^;ovide the>^ 
^Kilh information relative to how ? 
^faa^eriim the concepts presented. 
^^^SSpWt «nda thaf he/dte is 
ming^ on the ^elfi^checks, he/she ^ 
i^^tbptcff'^orip thoroughly^ 
l^^at^^seeiion of the m§^^ 




cHedc^out activity con^ts of 
tqiif^^uesttoii^ w pei:tain to 



. .4lfcafrth§ J>^m^ of the 

are 

rdi^^l>i|tii»g riW'd eonj'ecij^ing the 
tli^ 4wrticipant acliieves 100% 



2. 
3. 
4. 



Basic principles of individualized 
instruction , 



9.^ 



5, ^Suggestions for. individualizing 

6. The teacher's/ Vole :^^individual^^^ 
^ instruction. • 

" Thfe paWcipints arie asked to jgive: ' ': 

.,the a^vantages^olVbbth gr^ ^ 
indiWdualusea inBtru<^ v > 

\ tW basic princimes ^^'upon which 
|indiyidualizedinstruc^on is built . 

the ^suggested ^ pyocedur^ss for * 
individuafizing instruction in vocational 
education ^ 

the role o^ the teacher in individualized 
instruction 

\ 

As ia ^the ^jreceding modules, ^the glossary 
seif'Cheek provides iinhiediate f eedbcicK to. the 
participant*' In addi^on |he participant is 
Xasked io read ^ , tifuje s^tdy aiid compare 
jtisAier re^pons^; with the model re^jp^te* )in. , 
addwiojC the ind yidualialation ratijig''^^^ 
v^Upws me^|(afticipant t^^ to ^ 

focus t>n ms^o^vT program as well .as the 

1.'' 




ERIC 



^^^^iAotittm presented in the 



v^^Agafii, the check-oUt ictmiy'-^cansists of . 
' TO^Bplc cKoic^ wliichpertaihvto the 

t blf^^ the beginning pf the 

']^dd&l§r As mfti^iphg instructor^. yo*u 
tespdrisible for di8tri|)uting and correcnng the 
test When the participant achieves 1^9^ 
accuracy on the test, you will provide her/him 
with the subsequent module, ttatil the 
participant achieves this performance level, 
^ you we responsible for directing her/him to 
.recycl^^ through the instructional content 
applicable to the questions missed on the test. 

^t>dule 6 - Evaluating^ ^/Student in 
Ptr1f4>riiiance-Ba8ed Vpc^^lrial Education 
ll^opams, T . . ..^ ' 

i^odule Six presents (strategies for eyaiua\ir\g 
> ' students; / in p^rf opmance-Based vocational 
' ;iiistru<^6n and sug^stions for record keeping 
\ in perf ormance-based p . 

^ The instructional content covers: ~ " 

1. terfifinology 

: \: ^2. Rplc of^evahaatioh iaPBVE 

* : , Evaluation via perf or mAncfe telling 

■ ' 4; . ''Evaluating cognitive learning via written 
tcsts;,^' 

•5r\Evaluating affective learning 
' 6, . Grading alternatives 
7. Recording results 

The participant is asked to give: . 

- .-■ ' ■'■ \ ^ ■ ' ■ ' ' ^ 

jlie basic^- measure ^of evaluation in" a 
performahce-ba^4 system. 

/j, -the tjiree major types , of 
>, Avahiation* 

; .i\ ^ ]A<^ ihxs:^^^^ oi six levels of 

y • lining. 



the majin—charactefistics ' of '^affecfive^^ 
evaluation* 

the major characteristics of five grading^V^^^ 
alternatives. ^ , - 

the major records that are used to chart ' ; 
student progress in a performance-based^^^^^ v . 
system. 

the major characteristics of the three 
forms of performance evaluation 
checklists. ^ > . 

the major evaluation devices used for 
measuring a ^-^...^yJ^k 



The Vf ive Sdfrijhecks. in jwoyide; 
the participant jwitK jrmM^ ^PPii^^l^^ 



for p^ormkrice feedback *llf the partici^an^^^^ 

ivti^ fi^she is not .perforiniM 
. 8el^c^hec^b he/she 'n^;s!tu^^^ 

thoroughly before moving to the^r^^ 

^6f the -module. ., . - ' -^'r-^^ ^ 

■ • .■Z:r-:y^^ 

- ■ Againi,,^theo:::ch^l^u^^^ 

multiple chcac^^flRi^<W8^5^^ 

the'.<$jectiVe8;:l^tia|^^ 

re«i)cmsa) 




recycle 

ajppU(5ablel;tb the^estfenB^imi^ 

Module 7 • Designing Student MateriaU.ffor 
Self-Pacing - -y'^^'y-'-W-^ 

Module Seven provides direction for designing]^ 
a self-instructional j mbdule for self^acedj^l 
instruction. ^■" 'jy, j-. ''''''^y-iy0^ 



theiiw;^ major objective teste.. 
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The instriictiipnal contend 
' 'l. >^^riiunp^ 
2. Format 
3.. Title I 

4, Introduction" , 



m. 



Mm 
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K^OBiectives 
10. Ghe 

■ ■, ' • , ^ 

11; Instructor*8 Final Checklist. 

The participant is asked to identify:^ 

the components of a typical module 

guidelines for writing 

s a. imodules in general 

b* the intrpduction 

. ; ' the directions 

^ d* the objectiv.es i 
iv - ;e, the learning activities 

^un(?tions of the self-check 

^ ■ -> 

fe '^ ' typeirof 'sejtf-checks 
J'^^ ^,',t^eB otlhstnictioi^ 

^Appropriate, check-out activities r^~^ 
pirM|e|ltem83tQ: be included in th^ 

lidllines for^Uahg^i 



recycle ..through: ' thC^inMr^^^ 

applicablk to the q[uiMtipi^^ ■ :^ •'; 



Module 8 — Managing Self-PpCed Instruction 4' 

Module Eight offers siiggi^stionis for managing \M 
a self-paced program. ,/ 

The instructional content covers: . 



1. 
2. 
3. 

5, 



Terminology 

Managing self-paced instruction 

The rol6 of the instructor in self^paced 
itii^truction ^ . ^ 

Management of slow and fast learners in 
a seb^paced perforn^ance-based program 

Suggekions for starting a self "Spaced 
program 




^^hrte self-checks interspersed, in the 
fill provide the 'participant wfth 
"^mly^it^. check ih^ or her mastery of 
^€w^8fehted. In addilBon there is a 

ifejp^f^^ .oh* the 

^^lB|m^ ihe'top^^ 

^te: consists of 

Ihbme If^^ to 

"''"inOTa^^'v^ 



6. Record keeping and^filing ^ 

7. FaciUties for self-paced itiist^ 

8. Theuiei^-siimn^^^^^ 
The participant is asked to identify: . 

■adefiration<of\8|%aci^|..-.' - , ?<^r.f 

t\vo requirements oiPs^jpaced mat^ 

alternate methods of selfpacihg . , . 

the rcles(s) ,of tlie teacher in managing i 
self^aced system, - r 



the three categoqes for storing^^^^ 
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Use of V^TECS /catalogs^iiy i^^^ 
and other teachers. \ ^ ' . i^'^ 



||^^pi||iipic^^ the 
, terti;^;l^eii the paifticipant achieves 100% 
'^f ! a^curac^^ on the tfest,iyou Will provide her/him 
; ^ ' : hiodule. Until the 
, - performaiice leVel, 

ypU i^^ direqting her/him to 

. recycle through the instructional content 
applicable to the questions missed on the test. 



Module 9 - Using V-TECS Catalogs in 
Cpntemporary Programs to Make Them More 

Moiiiite Nm^ offcrs^ suggestions for vaUdaJing," 
li^ii'dliig^^ o revising, and ; managing a 
contemporary program utilizing \-TEC^^ 
^fatal^^ of . performance otujective^ 
ISBreterence .measures, aiid J)erformance 



The instructional content covers: 
i ; iv Terminoto 

2. Vaiidatixig^ a .contemporary program 

iS!;vf3:>;>>^ and revising a: contemporary 



Use of-^onodules in a contemporary V;^ 

program. ■ : 'y • . -v -yf^y^ 

Devices useful in, assessing student/ 
abilities. , ' ' ^ ' 

Purpose of peer teaching. 

Major types of in- class methods that' ar/e 
considered when managing a 
contemporary program. 

Three appropriate records that m*y, be 
used when keeping records / in a 
contemporary program. ^ ■ 

The glossary self-check and^ the s^lf^dhec 
following each^ instructional lo|)ic rlijrfo)pd>^^ 
participant immediate feedba(6k ^regard ^ 
his/her performance/lfithe partJifciiMJit ftga? 
he/she is not l^m^m. f^^^ 
^self-checks he/she may study the. topiff.iiiQi:e^ > 
thoroughly*^ b^ore moving to the next^sectiqit', 
of the module^ /, ^ ^ 



Again the ^check-ouu^^^^^ 



'J^Mi^^ IconteYnporary program usmg 
~ Hie VitECS ^catalog.: ; . ^: -^^ : • ' - . \ :} , 

' The participant is asked to identify: 

^ ■ % for- validating a 

; contemporary prbgram for job relevance 
using V-TECS catdogp. 

. V Aspects 'Of programs accountability 
^ro^aded by Y-TECS catalog. , 

^ .'-^ ' . # M-^- ' \ ' '''' '" ■ ■ '■■ • 

/Grftical >teps ufi«d when building^ a 



test^JWherft^ 
^i^accurax^y^r^ 

blUrticip riti^OTKW 
youL aye v^^^^ptmr^ 
recycle ttirpugh 
applicable' tp the 



progranfi. 



Aijipf bpriate /^at\itudi^al teaching 
^ approach u^rigV-I^EGX^^^ 

Resource n^aterials prpyided b);^V-TECS 



16, 




ERIC 




GLOSSARY OF TERMS 



^i^Mntabiiity - the Iheoryahat teachers aiM 
^HoSo^ may -be held responsible for 

|fp|ual?Jim pupil achievement and 

vlitKi^ improvement is meas^urable IhrpMgh 
&tesl;s of teacher effectiveness construc^ted by 
ybutwde agencies. ^ 

Advisory Committees - individuals who assist 
in the design or revision of a program bai?cd 
on their- coHertive experiences. 

Affective learning - behavior exhibited by 
the learner dealing with changes in altitudes, 
■interests and values and development of 
appreciation and atlequate adjustments.* 



; B^sic functional 
: tasks or activities 
functional units. 



unit - a unit 
common 



made up of 
tb several 



f liiiasic subject matter unit — a unit made up of 
%Ubj^ct matter (concepts, principles, facts) 
y §^ several subject matter units. 

^MeCSL ^ ^"^all desk or table cndosed/on 
ilthi^Usid^ used^m^iinly to provide privacy 
ll^^iKieii^^^^ in a seirinstruction program, 

&AtSdibvisu^i media are often iocluded in each 



ibut ; activity - The performance a 
^JifTUist acco^ mastery. It 

li^^l^iTi^e • tfbjec ti^je when the • 



^^palpaci^ bf such objecti\res ar^ l^ 

J||||li!P^ times- . a. special 

|r"^:glTtw^ measjjce is used when the . 

perf6rmance of tfie acttia! bbjee^ive is not 

' ; feasible. * . 

fe6t>igiriitive learning - behavior exhibited by 

^jlhi^leariiii^r dea^ with recall and recognition 



^tfj^fvkhoWledge l^nd the^ devjelopmeht 

Blilil'^'''"" 



of 



iori-refcrcniscd meaaurjg — an exercise 

111^^ ' tt^ performance objective and 

^^^gned 16 ineasiire ^attainment of that^ 



r V. (jood, ed.. Dictionary of 
liiaug&eibii York: ^^cGraw-Hill Book 



pggomfiBny, 1973), pp. 5-6. 




Cross-reference table - a table in a Y -TECS 
catalog that identifies the relationship among 
duties and tasks found in the occupational 
mventory arid the performance objeotives in 
thij final catalog. Also noted are time spent 
indices on all tasks by D.O.T, codes. 

Diagnostic test - a test given to J student 
during the instructional process to aid in 
identifying student strengths and weaknesses 
relative to a given subject under study. 

DeliverY System — as used in this publication 
refers to a combination of methbds used 
(group and self-paced) to inijplenient 
performance-based education. [ 

■■ . 
D.O.T. (Dictid?tiarv of Occupational Titles) 
Code — a nine digit number used to jderitify a 
, specifi'c job within a group of relatecl jobs. 



Domain — a group of rdated job titles. 

Dut>'V - a group of related% tasks, within a' . 
V-TECS catalog, which cc^nstitute a major 
a^re^ or segment of work. 

Educational Media ^ — the means of 
com^fnuni cation that are available for 

reeducation^ jpurpps^^^^^ 
the live tbachlsr, the si^ 
hunian resources, although tbc :.^ 
teacher if the primary medium oT iriltrliction 
in nnost schbols. ^ > =^ 

; ■ ... ■-. . ■ i- ■ ^ ■:" ^v-.. - ■ / - 'J- 

Evaluatiort checkligt - supplententary aid to 
the performahce objective standSrd which is 
used when a specified prbduct or process is 
highly subjective. 



Functional unit a "unit of instruction based 
/on related real^if^s^jiype actiyitie^ or functi^ S 

IhcUrnbeht worker - a person holding a job 
in the referqitced occupationai^rcsaj, 

Independent Study - jl f ortfi of individualized^ ' - y; 
insttujjtion in ; wjiielv^he learners ire fret^ytO ^^^^ 
select both obj^ctiyeis and j^arn^g activitie^.:^ :| 
Usually , but not always, the learncfr is givenv 
almost complefjxft-eedom of time. 
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i;-^ i lifetni^ tbr's^ chigjcklUt a lifting of^tl^; 
^^l^niwOT^ the rforiiftance bf^a 

^■^^ to^ as the performance 

standwd; H as a diagnostic 

ihstmnient to determine the need for 
additional knowledge or training. 

Kit - a epllection of tools, equipment 
materials (including printed materials), 
necessary for the accomplishment of a 
specified task or tasks. The (foUection is 

. u r 



mim Activities selected and planned 
\e8 or experiences wHi^ are made* 
^?^\%ilable to students to help them mlaiifer in 
Sbjiebfiye oSr a set of objectives. Such activities 
'may^uiclud^ ^ thte f uU rarige of m^lhodolbgy 
" ie4ia lised to d^rihance or serve^as thcb 
Mivf^ the. chbsen educational 

Mj^^ ^.* . ' 

'•g^'fe ^ljel^^ - s<?lidirectioi|^, 

which cotijtainji, 
Siipoviion for the student ; to-^.* excmp^t 



mi 



li^|^||nSI|:CQh^ but instead: refers _ the; 

-^■■' jj^pminf a learning envirohment 

: ^iy)H^ ^K^s been specifteally ' developed t 
i|f|||p|i^ ins^ictiori^ and which' 

; textbobkis' and manuals. (Air Force M 



ah area of' theiblfljssrb , 




Mastery Teaching ~- a f prm; of ' m&truic 
wh ich bmphasizes the leairn6r's\^.te^^ 
achievement of seUcted ■ ji^i-fe^^ 
standards irregardless of th6 Unie requific^^ 

Modtik :V self. directional/ self-ihs^^^ 
materials \hich contain ^provisiorts f or . th^:^^^'^ 
student to e\mpt and test-out otrt specified 
learning pbje^^i^eo^jobjectives. It contains ; 
almost all or all intffrWtion necessary fot the 
student to^ accomplish the objectives 
specified, i.e., it is "content complete.'' 

-. 1' ' .' - . ■ . /v .... 

Norm -referenced test - > a test/ psea tp^^ 
determine how well Xa. sludenty^erfor^^^ v 
given taskirdativie^ to oiher studj^nt^ in a cla^s. ^ 

.... 0 . ■ V ; ,. ■. 

O biective evaluation f measurement 
involving the Use of fsjcts^ithpuf^istpr 
by personal feelings and/pfp ; 



Open EntTV - Q]i)erv^xit - .af^provision f^qr 
the student to entepai) iniitri^^ 
■ at ahy- time:as-welp^ 
, jhe pii-ogfim;'-at ^ny^timi?;:!^^ 
record of the indiyiduars P,?ri5^iF|^?fi^^^^^^ " l\ C 

the smdent /as^ell fii^^^^^^t^^^ 





^.^ini*6d /Wound tH6s<^^ v . r..,,-^...,.^.^.^.. 
$tiTdient1s/held ac^ for meetiing th#jK 

'etfbrm^hce'^.guid^' :..:;#^-:^ 



^^^itu^ipn or abtua^, 





ndipidualizin^ 
Si^atc .bf 'Florida, jDepartmcnt-of StatQ;fe 





pB^r^diiiK^^ Instrinnibh - objectives are 
l^j^^lby^^ activities are 

L RresClribecl. Instruction - both the objeatives 
: 'andvlearning activities^ are predetermined by 



the instructor. 

.1 



■^Prerequisites — those competencies a student 
,,i84,expectetl^ to demonstrate before he/she 



biegms to work on a.particular r 



[Structional 



^^r®6^ — a test given prior to instructioD to 
^^fSlljriihe ' technical '"skills and knowledges a 

^^^teifil^ipibsscsscs i / ^^ 



^l ilSjcj^sis^^^ a form,of evaSMaiioh that 

^^^^N^p^ a' task. ■ . ■ ' • • 



g& Miujit :^e\^ — a forhi of eyi^luation 

StlSiftM^ the end result of a studient/s effort 



Wmixc^>^: - sqquericing 

Inbwii ^to unkho^ tp 



cyb'r 

1^ 



paln^|l|ali||S^ 



igiik 



a test, usually cognitive, 
to; provide positive rieinforcement 
rease*\Htu.den;tconfidence. 



iiifeGted< Instruction . - objectives are 
'^lllBfethe instructo Icarninfit activities 



a*> r arrahgemenl yYhiejfc 



ttS^S&defdr; thc^individua^^^^^ to 
lld^nVs^^^^ learning i'^rate 



^nifefit owti 

iftCi^'^V. Good ' ed,v ^Dictiofiary of 
^^^y (^^"^ McGraw lUll 



^<^fip^ment|^ 

Simulator a training device used to serve as '^'''''''^^^1 
a substitute for tile acJu3l device to provide 
■practice. ^ *. ; . :■■:■]■.] ' \ jt'feil 

Stanine V&lues — used in a cross-reference ^^ rK^ 
table to identify the percentage of time spent 
on a particular taskv Values range from 9 
^most amount of time spent) to I (least 
amount of time spent). 

S u b i e ctive evaluation — an evaluation 
influenced by the evaluator'3 personal 
experiences and/or prejudices. 

Subject .matter Unit — a unit of instruction 

buOt around related principles, corteepts, !orj^ ' ^^--^ 

facts. " • ■ 

Tajlc - a unit of work activity v^ich 
^ constitutes logical and necessary sjteps in\he 
performance of a d^ity. A task has a definit 
beginning aii^d * ending point : .in l itl^^ 
accomplishments and generally cqn'sists of ^ 
two or more definite steps/ " r . 

Task Criticality - the characteristic of task 
statement which makes its^i^ccomplishW 
crucial to ah acceptable perform ah£e on the 
job. 



Task. Difficulty ^ the degree 
coihptexity pf a task. 



liciiy.or 



V TECS ~ VocationAl-Technical Education 
Consortium of Stated - an organization With 
representation ftromr 18 slat^ and 2 agencies 
working ^to ^develop -valid* catalogs ofi^ 
performance objectives, <iriterion-refer^nced 
measures and pen omance guides, r 

V TECSx catalog a tioUection/ of 
perform ance^l£)bje<5lves, criterion-refer^riced^ 
mea|Ure8, \perfOrmant;e ^ides and related'' 
information oi^ahized by job structure within 
a group of related jobf 



4l« 
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; a. to emphasize knowledge as the basic ciuticulum ^ 
b: to emphasize basic subject matter as the "buUding stone" of the/Ciirric|iliim 

c. to make educational effectiveness more mieasurable / 

■ ,'--t|: ' ■ • - . • ■ V ■ 

d. ^ to provide a system of individualized instruction ^ ' " 

' : ' ■ . ' . ' ' ■ ' ' ■ i 

2/ The definition of perf^mance-based education is: 

. ' li » . • '■ • • / . I 

a« an educational program in which the tasks (or skills) to be acquired and <kmpnstrated by 
, the st^ 

8ubK|^^ made expUcit in a^ 

. ■ ■ '|he^tiS^-;;!h«BCOT^ ■ ^ ;,; ■ '^- ^^ • ,; • 

r h. thai oigahizatiori of instrucAion^ 
accbrcydth his/her own abUiti^^ 

and asM^ance (usuaUy by ai^'teacher to individual pupils in accdrd|^ 

3, ;Which of the following is not one of the three major apprd^h^^ implei^eftting PBVJl iii 
South Carolina? v' . . '<<^:'- ''l'-'^—^ 



/ self-piced ' ' ' 

c. open entry-open exit 

d, combination . ; * ,y 
4.^^^^^^ W is not a concept inhereiit in tlheiMct definiti^ of PBV 



a« stan( 



r evaluation are made khb>yn in aHvaAce 



b, the final test is always actual perfortij^ance masitery of the taiak 

c. the mode of infltouctiiOh'U individuaKzatfonj^^^ 





. b.^ nana<f@fS>enced evahifttion 




c. . QfKOi entr^--op^ exit scr 

A flexdiflity of time I . .<^^ - i " 

^6. Match the^stejps in the ^lan for implementing performance-baaed vowtional education!' 



Step 1 
Step 2 
Steps 
^4 
Steps 
St^ 6 
Step? 
Steps 



a. 
b. 



claaaroom delivery system 
classroom implementation plan* 
c. revfew 

cL devc|g^jpimeht Off obj^ 

e. ^ tadci^ 

f. needs assessment ^ 

g. field test 

K management plan 




4 The 8tudent operate^ within a roecified lime^^ fi^ w seiMster* 

Requiriehnieiits of clock< hours of mstractioir are generfi%adhe^ 

5. The ^mon of succeffi is denioilstratiiig one^s ability to do the job* Mairi^ery criteria a^^^ 
to d^teraune 1k>w well the student perfcH*ni& Students must satisfy there^^^c^^ if the|y «re^ t^ 
be considered competent T 

6* Tf^ejsA^^ 6f success are school letter g^des, which indicate tiie esttent to which the atudeh^^ 



■ \ ■ ■■ 

■ . V. . 



Entrance recniireineiito concerns. Stu<i«atB^not meeting Keq^^ ' 

8. Sl^csnte^^^a^^ schedided im ihslmction into fair^ rig|id^blo<^ time. G>n1^ment to the 
academy yetf and fi^ 



5. / Which df the foDoWingUiyit provided by ^ 

0. Ifee standard of proficiency ^ ' • . 

b. a taak analygiB * - . 

c* conditions for task performance 

• » 

d. ^'beharyior required of student 

6. Whidhofthtf fonowmgis a^c^ ^ 

l a. * IVepare and bake one pan each of corti bread tnade with sour milk and sVireet milk. A 
checkj^ win be used to rate p?^ ^ 

b. Given a loom, basic tool kit and gauge for Ipon^ 1^ check and adjust lay 
centering. \ ^ • 

c Given access to a parte nwiiual and interc^ identify ten interchangeable parts. 

At least, 05% of the pwrts to be interchanged, must be correctly identified. 

, d. Given a case situation describing a day-care^entcr a daily schedule for the center, 
pfa^ activities^hic^ would be needed to complete a:program for a specific month of the 
year** ' ' ' - . f. 



7. Which of the fo^owing is a criterion-referenced measure? 

a. Your iiu^ctor will provide you with a petty'cash record book and the other information 
you wffl need to^ ^m cAli account; Ma^ the account for ten days 
acoor#ig to establi^ 

b. Make a cut and restart cut in mild sfeA^ . 

c Udng iMuic tool kit jiroiided % your instnict^^ the breagt Jieama on a loom, 

d. Hand shaipen cutting toobwthabrasiyie'fitoneB 



8. CriterioiHreferenced meaau-es are uaeiful in instnictioii, Select jtlfc reqionse whiidi is inot a use 
, of the criterioh-rcferepced meaaure: , - 

a. luds in designing instructiori v ^ 

b. aids in setting course and pro-am goals , 
; c. dds in dctc^^ ^ 



9. For the following performance objective select the most correct and complete list of 
proficiencies required by the student 

Given standardized recipes, supplies, and ecnfipment, prepare one pan each of three types of 
biscuits (sour milk, baWng powder, and drop). A checklist will be used to rate performance, 
AH items must receive an acceptable rating. 

a. Ability to read and follow a recipe, knowledge of appropriate food preparation 
equipment and ingredients, understond food preparation techniques, knowledge of 
temperatures and time require for baking. 

b. KhoHvledge of appi^priate food preparation equipment and injgredielits, understand food 
. preparation techniques, knowledge of temperature and time required for baking; 

techniques to follow when servihg. 

c Ufiderst^d food preparation techniques, knowledge of temperature and tim^'required 
> for baking, techniques to follow when serving, ability to read and follow a recipe, 
knowledge of appropriate food preparation equipment and ingredients. 

d. Knowledge , of appropriate food preparation techniques, techniques' to follow when 
serving, fcrioyirledge <rf temperature and time required for baking, understand food 
' preparation tt^hniques. 

10. For the following performance objective select the most corrupt and complete list of attitudes 
required by the student . 

' Ghren a case sitaation requiring the pladhg of a telephone call^ place the call All items nmst- 
receive an aciieptable rating. 

a. " Feel sense of duty toward job, record information, have desire to display courtesy and 

reflect positive jjmage of emplo^. ? \ 

b. Feeling of pride in wKa^d employer, record infoarmation, have desff^ 

and r^ect positive image of employer. \b v 

c. Haye desbe to display courtesy and reflect positive image, have feeling of pride in self and 
employer, fpel sense of duty toward job. 

d. Have feeling oi pride in self' arid empilo^er, feel sense of duty toward job, record 
information, diqilay courtesy and reflect positive; image of employer. , 



Module .3 
TEST Name 



Date •• - _ ■ 

DIRECTIONS; Circle, match or write in the answer or answers to each question on the test, 

1. Which of the following statements is true of a V-TECS catalog of performance 
objectives? ; 

s . , ■ ■ ^ 

SL they provide the only known source of performance objectives for vocational 
education . c 

^ b. they ci)ntain mainly cognitive objectives . " 

c. they contain mainly psychomotor objectives . ■ 

d. they contain ipainly affective objectr^ieis^ which provide a more activity-oriented 

curriculum ^ . 

1. ' . 

2 Coiirse objectives are usuaUy clustered for ^hich of the following reasons? 

a. to provi8e convenience for the imtmctor , 

b. to provide convenience tor the student ^ ^ 

c. to enhance individualized instruction 



Match' the following definitionsi 

a. a uijit organized around ^/ 



Similar content . (s^ject / 1. Functional iinit ^ 
matter), concepts or/ ' 2. Basic subject matter unit 
principle& , 3/ Basic functional unit 



. b. a . unit .iprganized around 
similar activities, tasks, 
projects or problems. 

. c. " a unit made up of subject 
matter concepts, principles', 
facts, common to several 

^ subject matter units. 

. d.' a^ unit, task oriented and 
common to several other 
task-oriented units. 



4. Subject matter unit 



TEST,cont. 

4, / Performance objectives and tasks in V-tECS catalogs are usually clustered by similar: 

a. duties 

b. problems 

. c.^ concepts ' ^ • . 

I* 

, d. principles' * ' 

5. ' Wh?ch of the folldWing statements is jjot recojnmended in sequencing? , 
- Phce easy-to-learn objectives early in the 8^(j;uence» 

b* Sequence objectives so that the output of one objecth^e serves as inputrof the next. 

c. Arrange procedural skills in t'he order required on the job* 

d. Place the more complex objectives early in the sequence. 

6 Which of thtx following statemtrnts is true? &• 

a* none of the performance objectives listed in the V-TEiCS should bc'deleted. 

- '". • . " *^ . . . ' ' - 

^,b. only objectives which are too complex to be taught at the secondary level should be 
^^ deleted. : 

c. " objectives which do not fit the broader coiirse objectives should 

d. / cognitive objectives should not, be added. , . / 



Module 4 



, . ' TEST n ^ ■ ' . : 1 

Directions: Circle, match or write in the answer or answers to each question on the test. 
1. Which of the following statements is true? <u 

a. Ill order to be^ performance-based, an instructional program must Jbe self-paced. 

b. In a truly self-paced instructional program, students cannot participate in group activities. 

■ •• ' i . , ■ . . • ■ ' 

c. An iristructional program can be performahce-baeed and use either or both the grotip or 
V- the self.paced mcthoti (mode). . - . 

d. Group-paced instsuction re({uires that students be given freedom of time for mastery and 
self-instructional materials. » 

** . . -1 .• 

2/ Which of the following is-Jiot an absolute essential element in a module to be u^d for 
self-paced instruction in a performance-based e^ucatibn program? 

a. a performlmce objeotive 

.- ^ • 

b. ^dent directions . ' . ^ ^ 

' c. pr.ovisions f or exemption 

i* / . ;- ■ ■ ' 
d. self-checks " ' ^ . 

7 ■ : ; ■/ ■ ' . 

3. Whichof the foUoVing statements is true? 

Performance-based vocational eduction via the group method makes criterion-referenced 
/ ^ mea^remeht easier to accomplish. 

/ b. At this time most materials in vocational education are packaged as self-directibnal^ 
self -instructional modules. 

c. ^Self-pacing requires freedom of time to master a given task. 

d. Low ability students Usually perform better in a self-paced program. 

4. Which, of the following factors should be cpnsid^ed before determining the appropriate 
methocl (mode) of instructioil? t " ^ • . , . 

i a. Freedom of time, mastery learning, and availability of instructional materials 

b. IVature x>f instruction, student capabilities, instrtictionattime, financial consfrainti^^^^^ 

c. riow students wiD J)e evaluated / , 

d. Necessity W aU students to receive the saifie amoujit'o^ ^ ^ . 

e. Ail of the above 



Which statement is true? , < 

a. rLeaniingActivity Package and Module are interchangeable terms. 

b. Learning Activity Packages and Modules are used for very different instructional-^ 
purposes. ^ } , 

c. LearningActivity Packages are "self containedV while modules are not. 

d. ^parnitig Activitj^ Packages do nbt usually contain inslriictionafteonlcnl, ■ ' ^ 

e. All of the above* ^ \ 

' . ^ ■ ' " ■ . ^ ■ : ' ' • ■ ■ " i ■ 

Which method of instructioii has a greater **short nih'' cost? | v 

a; sclf^aced " ' v ^ ' 

b* ,gr6up-pacedw ' - 

Which of Jhc following statements IS true ^ . < ^ 

a. a supportive' (subordinate) c^^^ or affeiiijve objective is required for each - 
perfdrtnarice objective.'^ ' -vs ^ * ^ I 

b. ^modules dcvcli>pH^5^^^ objectives Which are common to several 
^erfbrjrnantu! ohjcetiyes or tasks are sometimes required.to prevent redundancy. . 

- c. V cognitive or aff^^iijtye, objectives . must alxVays be subordinate to' a higher order 
V performance objective.' ;^.f ' * ^ - ^ 

d. performance gui^lca prbvidcd in the V-TECS catalogs 8t!ldom require more detailed 
. ..analysis. . ' " " 



Name : 

. - . - ^ ■ • • " TEST . ^''DMe ^ 

' DIRECTIONS: Circle, match or write in the answer or answers to each question on the test. 

1. jPerforinance-based education: 

a. dictates the use of individualized instruction ^ 

b. is contingent upon individualised instruction ^ 

c. is enhanced by individualized instruction 

. d. ktot^Uy^nrekted to individualized ins^ 

2. Match the follbwitig descriptions and types of individualized instruction; # 

DESCRIPTION . TVreSOFIIilDIVlDUALIZEDINStR^ICTlb 

1. ^^ objectives are determined by the a« Persmiiilized instruction 

course designer instructor/ while b. Independent instruction ^ 
learning activitijss are selectej^ by the c PtjMorflbed instructio 
' stuiciiit d. Sett-dberted instmction ^ 

2. V ftadetits are given tl(e fril^edom to 
choose both learning .^^ activities and 

bbjectives. ! • , 

3. — stuiJint freedom is restricted in^hat x j 
y . ^ both objectives and learning activities are 

predietermined. 

4 students are given the freei^pin to 
select pbjegtives, but learning activiti<65 
aw dd;«mined^by the course dcsigise^ 

'teacher.. ^ ' . , 

/■^^■••-.- : ■ ; ' ^- ^ /V-; : '''r.. ,, ' ^-^ / : 

3. Which of the following forms of ltodivi^^all!l^»d the highest degree of ' 

' ^student freedom? < ^ ^ . ^ ^ . %, 

a. Independent study ^ ^ y 

; b. * Personalized study ^ / 

^ c. Self-directed study \ 

d. Prescribed study ^ 



4. Which^^ forms of instruction can be setf^paced? 



a. ^Independent study / 

Personalized study 33 

li--- w/ct^' Setf-dirccted study 



1 



(L Phjscribed study 
e. All of the above . 
5. Pbsflibly thejnolt basic of ttieconcepts involved in individualization of study is; 
a. Self-pacing \ 



V*. b. Flreedom of choice 



' d. Time. * .. ■ ^ \ ' V ■ . \ •;. , / ^ 

6. PotiBsibly the mijor jHirpose of m 

a. to provide a vehicle tot delivering petforaumce-based'vocatidaal education 

b. to facilitate the concept of open entry-open iexit education 
cS to better meet the interests, needs and goals of studehte 

■A, to faciHtate the i»nccpt of V 
7/ Self-paced instouctionalwi^s p^ ' . ' ^ 

a. tb8eiife(rtorusc,the>mount'6^^ 

b. to select iHwfoigini^^ ^ ^ , 

c. to sdect karning activities 

d« td sdect performance standards \ ^ '''^ - ; , 

& Most sdU^- directional, acK-insfiructional modules curretitlv provide the Mudent wth: 

a, freedom to select performance objectives * 

b. fteedoto to select option41i«m 

la^ 



c. freedom to i»kct piaformance sb^ 

d, ii(ecdom to select , ir ^ 
fl^ in of the above ^ 



9. ^^^^^^^^^ practical forms of indtviduidized instiuction for vocational education^t the 
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c Pertonalned itudly . .. 

d. Self-directed study 

10- Which of the fpUowing suggestions aid in individualizing inst^^ction? 

t. make student interests and goals the major focus of program planning 

^ h. provide a viuriety of learning activities ' - ^ 

c. provide a variety of media 

' d. providts? Ae student freedom of time to achieve 

e. ail of the above 
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TEST 



Module 6 



i Directions: ON THE ANSWER SHEET, blade out the correct answer/ 
' 1. iStiident evaluation in performance^based instruction is bas^ oi^ 

a. criterlon^referehced Jests 

b. norm-referenced tests 
" a diagnbstic tests 

d, -written jtests 

2. The tyne of evaluation that requires the instructor to 6||/scrve each step of a perforaiince is 
Entitled ^ ^ 

a. product cvahiation 

b* ^ pi^6(^ evahiation 

c. combination evahiation 

d. written evahiation \ 

3. Which level of lining tests creativity? 

• • • ' ■ , 

a. analysis level ^ 

■■ ■■' ' . . 

b. application level 

. •- ^ ■ ^- 

• c. -evaluation level . ' :s. 

d. synthesis level 

4. ' WHcn writing completioh items 

f . .■. ; ' ■ ' "» ■ ' ;■■ . _ ■ . , /. .■ 

' a? indicate the answer by the length of the blaiik 




place blank at*the beginning 
d;^^te leading clues 
^ 4; [5» . Attitude evaluation is i^erehtly , 

f ' --.ai/^-vineffcctr 
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• A grading method that is Used when the quality of work falls into' two distinct categories 

■ f.'' ■ ■ ■ * ■ 

a, true/false, . - ^ 

b. pqint assigninenjt 



d, combination approach 

7. A liiit of tisks and *he individual Student's rating for each task is, 

a. a skills prof iciency record,^ 

b, a wall chart of stiitient's progressf 
\^ c, an individualized progress chart 

" i ]' ' " 

d- a' certificate 

8, Which of the foUowing is the more time cpnsumiiig? 

a, ^ product^cvaluation • * v 

^b.' . process evahiation ^ , . 

c. combination evaluation 

d, norm^?eferenced evaluation 

:■■„■ ■ - j^,^ ■ ■■■ . - J-r^' ; ■'■ , , 

9; The items o^'an instructor's final checklist mirror the 
performance objective ' 

b, criterion-referenced -measure * 
c/ performance guide 

^ d, learning activities 

p. Attitude is freqiaently evaluated via ' ^ 

a. a written ti^^ 

b, a rating scale 

g|iidg: ;a ^tm^ . • ; •* ; • • . : ■ , - 



\ ' ^ \ TEST' , V 

Direc^ohs: Circle, m'^tch or write in the ar^wer or answers to each question on the t^rt. 

V THc introduction it^ a module \ 

a. is longer than l|)0 words X 

b. isSvritten in past^ense 

c. is used to define te^chnical terms 

d. is written in second^ 
2. wiiich of the foUowii>g is an:^cceptable module^tlc? 

a. Ornamental Horticultui\c> 

b. Cashing checks ^ 

c. A Review of Journal Entrii^s 

d. Recipe6f6r.Mflk-BagedSou^<i / . 
3/ TIjjB directions of a module \ / 

a; gui^ the student to the final t^^^ • 

b. alert the student to pre requisite skijils r; 

c. ^ advise the sttident as to how to bepn - . . ' ^ ' 
d; irilon " ^' 

4. The module^ writer should: ; . ' 

, a. ufic the activeYather than the passive voice ^ . o , /! 
b. dd^ine technical terms ' / . . ' \ ■ ^ 

c write to the student and for the student " . 

— -o i- . ,1.. '■ ' * ■ . * 

d. all of the above ^ 



J5* The module Sdf-Ghcck ^ 
9u reLofprces leaniii^ 

h. evaliiatea final perfomance - 
' C evaluates attitudes 
d... M evahutod by the,iiu 
6. TtelisBtoictbrV Final ChccUistw 
a. evduate the stude^^^ 

h.' cviduatethestudcrtl'slmalp^ ' " 

c. diapioae itudent weakc&ess 

^ . - ^a ■ - . , • ^ ■ /. , ■■ ■. ^ 

d. all of the abovQ 

- Ti-tjCheek-wit activities are ^ 

^ h; iwcticeajgnti^ ^ ' . ; . ^ 

c remedial instoictioii > . ^ * " 

/ d-_ teadwr demonsliatioM ^ ^ , \ * . - ^ ' 

8* The check-out activity are; 

a^-. sometimes tfie same as the performance ohgective (when Ae objective is eoqplicit^ stated); 
soitietimes the sattie as the criterion*refere|iced }?MMUtk f 



c^^^ sonietSmes. required as a part^of the insthtctor^s find dici^dist 

d. all of the above . ' ' 

9, Which of the fellowin^is not used to present c<mtent in a>niodule? 

a. check-out sheet - ' . . 

b. assi^ent sheet ^ . 



10. Ouck yow knotBledge on ipark piufi by completing Student Self-Cheek L thi* wntencbit » 

' ■ . ' ' ' ». '■'■.'■* 

• a. i«w[ning activity statement 

h. perfonntace objective 

c. a criMoiweferwKed tte^^ 

a. Iwttuctor'sFisMlCbrokBBt ^ ~ ^ 
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TEST; ■ 

Directions; Circle, match or write m the answer ox answers to each question on the test. 



1, Self-pacing as comimonly used with self-directionSi, self-instructional modules, usually results 
in which of the fo^owing forms of individualizied irisfiruction? 

a^ personalized instruction ; 



prescribed instruction 
f c. sel^-dirccted instruction ^ " ^ 
d, independent study 



^^Ih . 2. . Which of the following is true of self-pacing? , * A . 0 

f;^?: r ' r . ^ " ''"^^ 

li^r \\ ' capable students i^often delayed by slower studenis ' ; 



J>. students^arctjribtgiven freedom of time for mas^er]^ 

c. theuse of modules designed for self.pacing may overly fragment CO 

i d. program^vdidity ismore difficiilt tc^^^measure^t^ 

3, As compared to teachers using the group method, teachers using the self^pace'd method of 
\ / ' ^ iftstruction: , 



\ 



5. Which of the foUowing statements arc true? 

■ ' • > ■ ' 

. aJ learning kits save student and teacher time, in that tools and materials for performing a . 

selected task are packaged and stored together. 

b. learning stations save student and teacher time because equipment and media needed are 
gathered at a centrallocation. ' ' ^ " ' 

^ ' ' . * / ' • ' • . " •■ ' --' ■■■' )} 

c/ siroiilators are often essential to provide suiirftated learning activities not practical to ; 
provide as a real or actual experience. / . 

d. all of the above *t ' \ \ 

6. As opposed to facilities for programs utilizing the group method/ programsvutilizing^^ A^^^ 
8clf-pate*imcthod wiU have greater need f \ 

a; . learning carrels 

b-, learning stations i 

c. learnmgkits - 

•■■/^ '"^^-v;.^ ■ ■ ,„,■ ■ - ■ ■ ■ : ^ ■ ^ ^^\/: 

d. all of the above . ^ 

7. As opposed to group programs, seW^^ 

require less (effort oaA^ 

b. guarantee AatAe student's individual interest, needs and learning styles 

c. are less* expensive to set up and operate 
^ d. .^,aUow student-freedom of time for 

8. Slower Btadieiits 

a. to scholastic pressure 

b/ to frequent practice and <^ . \ ^ . " 

c. to independent study k^t^ \ 



d. to the more abstract (theoretical) ty|>e lcMniii^^^^ \ • 



10. 



*. • ■ ■ ■ , ' 

More capable students, in a 8elf-paced program, respond best to: ^ / 

"a. repetition and drill 

- concrete, "hands-on;" type learning experiences 

c. reasonable sdiolaatic pressure > 

d. < all of the above ^ 

JMUick of Uie f olldwing techniques are recommended for heiping the more citable student? 
a* ' providing refinement skill activities 
b* maintainihg high expectations 
Cv examining student's work Critically and 

d f iJlirfi^^ ^ ^ 
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■■' - j . TKST 

DlRECriONS: ON THE ANSWER SHEET, black out the correct answeip 

1^ pro::edure for instructors to u»^o vali<late a <:t>nlrtn|Vorary 

. a. ^omporii^ supply lists iand coursli^ cxp%ndilures in V TJ^S catalogs wit 
materials - / 



icVurwv 



b. comparing objectivefe fbund i^^ V-TECS catalog^^h current course 

c/ Ciiiiiparing textbooks and /ther references fouitd it< V-TECS catal6gs with currenl^^^^^^^ 
■■■■ references;^; .. / / , ■• • ■ : - 'j.. 

d. comparing course buiWing lists in.V TECS/4lal)Ug8 with current coutse objectives j 

V-TECS catalogs can b<^ usdd by vocationaJ^nstrU^tors and administrators to provide jprpgr^^ 
jaiCCOuntaibility because: / / ^ * ' . ^ ' ' ' -I 

a. V-TECS catalogs actually document the i^act amount of timeircquircd to perfojm 4.1^^ 
OR the job — / ' ' i ^ '^-^.kf^ 

b. V -TECS catalogs actually ,ddcumcnt the 
perform on the Job. /■ 

id V-TECS catalogs actually documerit the taska^drkers say thpy perform on tin; jol) 
d. V^TEGS catalogs actually docurtient tlie difficulty 

u . / / . . ' . • 

Ij' i * Sr, Which of the foll9Wing does not piccur when building a vocationil| pro-am? 

'\: ' > / / 

Wf/ -^a/' review catdog content / t * , 
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t: the dumber of taskis students should Ae reiiuirc<j to f | 



^|i|^«e testing tt«ihr . 
h^iilMfoli^iwrn/'teachiliii 



1i 




fe^^P^fephl fojioW teaching strategies is liiost ap^f9iiJSate *dr 'teathmg.att^tu^es? j Y0« 
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; resource lirts i^ provided by V-TEC^ 
iu Ahhbtated Biblic^phy anil R«f er^nce Standards 
. b. Ref^ehce for Standards and Statenofthe-ArtLheratw . 
c. State^of-the-Art Literature and Master List of References 
Master List of Heferences and Annotated Bibliography 
6. Why is ai V«TECS art:alog a iiaieful aid to counselors and other teachen? 
.a. itin<^dwas 
b* it provides prerequisite information yi^ 
G« it contains a foUow-up procedure fpr graduates 
d« it suggests a placement {Iff ocedure 
7* Modules are an effective 

9u Students need punishment 

b. students need supplementary activities 

c. stujdents are poor reim^ , 

a# students are potential^dropouts * 



8.^ Instructor's Checyistsjdiould 

a. address each'^step of a pen^rmance gpide 
.»^b. address proceM evaluation <y^ 

. , d« .ftddresii critical steps tequiri^ evahiatio^^^^ 
tutopothen 



^4 MMiiM'at'Ml oHiilm 



accel^ted students 
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b. direct jniiposef^ 
,c. demonstration, role play 

d. alloftheabove 




gap |V,; ■ ..- ':MODULE NUMBEr^ 
DATE 



1 


2 


3 . 


4 


5 


6 


.7 


8 


9 


/ 


7 


/ 


/ 


/ 


/ 


w 


/ 
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^Uck o^t correct answer 
1. A b 



(Write letter in proper space) 



(Write n^mber8 in a mace 
in the proper coliiimn) 
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